








The Social Mobility Commission (Stevenson 

et al, 2017) reported key findings in relation to 

the limited upward progression available to 

young Muslims. Despite excellent academic 

outcomes, this did not always translate into 

employment gains, further exacerbated 

by either parental expectations or low 

expectations presented within academic 

environments. Self-agency was found to be 

particularly low due to a lack of prerequisite 

skills such as capital, knowledge or networks 

which often open up opportunities. As young 

Muslims progress up to Higher Education, 

these barriers and diminishing opportunities 

only intensify.

Turner and Khan (2025) report on the 

significant challenges facing young Muslims 

in the face of rising anti-Muslim sentiments. 

Muslim young people were found to often 

grow up with a strong sense of personal faith 

identity, only to then have to suppress that 

identity the older they got. This intertwined 

with young Muslims exhibiting a strong 

sense of civic pride and desire to contribute 

to society, only to be held back by societal 

structures.

Collectively this points towards the need for 

collaborative, sustained support structures 

which embed faith-centric holistic 

approaches as a core feature. Young people 

are given the opportunity to thrive when 

programmes consider the following:

	z Provide accessible and meaningful 

vocabulary to express mental health 

and wellbeing, both for identification 

purposes as well as expressive purposes. 

When young people know what terms 

can help them to understand how they 

are and how they feel, they are better 

enabled to then share this knowledge 

with others.

	z Identity-based relatable resources  

add cultural richness and foster pride in 

one’s heritage. allowing young people 

to feel and exercise self-autonomy 

confidently. It further provides a sense 

of ownership and thereby meaningful 

engagement with subsequent wellbeing 

outcomes.

	z Interactive and engaging practical 

tools support to unify and solidify the 

above. What previously was shrouded in 

taboo and silencing, evolves into tangible, 

accessible and relevant wellbeing 

resources. Young people are thereby 

enabled to explore wellbeing initiatives 

for themselves, whether individually or 

with their peers and adults. 
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Whilst Value Every Mind brought individual 

based benefits to students, their schools, and 

parents, its key focus is on capacity building 

within communities as a whole. In investing 

in young people, the potential reach of future 

generations is cultivated. We recognise 

this as requiring strategic planning and 

implementation in key areas, mental health 

and wellbeing being one of these.

The project centred school capacity building 

in its approach:

SCHOOL CAPACITY-
BUILDING OUTCOMES

	 Staff gained deeper understanding of 

student wellbeing needs

	 Schools received toolkits, posters, and 

mental health booklets for ongoing use

	 Content aligned with PSHE, RSE, art, and 

pastoral curricula

	 Implementation models encouraged 

schools to embed faith-sensitive 

wellbeing across departments, not as a 

standalone intervention

INCLUSIVITY AND 
SAFEGUARDING

Inherent to this was the consideration of 

inclusivity and ensuring safeguarding, given 

the potential sensitive nature of mental 

health and wellbeing. Prior to each delivery, 

MMC met with school leads to:

	z Assess any SEND, neurodiversity, or 

additional support needs

	z Adapt sessions to ensure accessibility 

and sensory-friendly approaches

	z Conduct risk assessments and ensure 

school staff were present during all 

sessions

	z Make sure workshops were trauma-

informed, culturally     grounded, and 

psychologically safe

This approach ensured each session was 

inclusive by grounding the identity of 

students within their given context, whilst 

also meeting the needs of diverse learners.

A key strength of the programme has been 

its ability to connect students with award-

winning local Muslim role models-artists, 

psychologists, storytellers, photographers, 

and therapeutic practitioners, who embody 

both professional expertise and cultural 

familiarity. This model promotes:

	 Positive identity affirmation

	 A sense of belonging and representation

	 Sustainable community relationships

	 Opportunities for continued creative and 

wellbeing engagement

These connections help schools cultivate an 

environment where wellbeing, creativity, and 

cultural confidence can flourish long after 

the programme ends.

Several schools have already requested 

follow-on delivery, demonstrating strong 

demand for continued partnership. Notably, 

one school was so inspired by the impact of 

the creative sessions that they invited the 

facilitator to explore a full-time calligraphy 
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programme within their art curriculum, a 

powerful example of how creative, faith-

informed wellbeing can shape long-term 

institutional change.

This level of interest reflects the programme’s 

broader influence: showing schools what is 

possible when students are given access 

to relatable role models, culturally grounded 

wellbeing practices that students can relate 

to, and creative mediums that honour their 

faith, identity, and lived experience.

Value Every Mind demonstrates the power of 

combining faith-informed psychoeducation 

with creative, identity-affirming wellbeing 

practices. The programme has helped 

shift school culture, build confidence 

across families, and create safer, more 

compassionate spaces for young people to 

express themselves.

Through this work, the programme has:

	z Strengthened emotional literacy, self-

awareness, and resilience among 

students

	z Increased staff and parent confidence 

in recognising and supporting mental 

health needs

	z Reduced stigma and misconceptions 

surrounding mental health and help-

seeking within Muslim communities

	z Embedded culturally and faith-sensitive 

approaches into school wellbeing 

systems

	z Expanded access to relatable Muslim 

role models, helping students see their 

identity as a source of strength, not a 

barrier

These outcomes demonstrate the 

programme’s capacity to create meaningful, 

lasting change in how Muslim young people 

understand, talk about, and navigate their 

mental health. The trusted relationships built 

with schools and the growing demand for 

continued delivery reflect the programme’s 

relevance and credibility. Value Every Mind 

enables every student to take forward a 

strengths-based model that is familiar to 

their identities, whilst providing room for 

individualisation.

Value Every Mind demonstrates how early 

investment into the wellbeing of Muslim 

young people is critical for enhancing the 

long term potential for young people. By 

supporting young people to be confident in 

their identities and learn about meaningful 

ways they can enhance this, nurtures 

personal autonomy and the potential for 

growth. Value every mind is about equipping 

young people with a growth mindset, built on 

assets and strengths within their heritage, for 

long term success. 
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A core aim of Value Every Mind was not 

only to deliver high-quality sessions, but 

to leave lasting value within each school. 

Sustainability was intentionally embedded 

throughout the programme by strengthening 

school capacity, local ecosystems, and 

culturally grounded wellbeing pathways.

Each school received:

	z Culturally relevant mental health toolkits, 

posters and classroom resources to 

continue embedding wellbeing across 

the curriculum.

	z Clear referral pathways to faith-sensitive 

mental health support for students 

requiring additional help.

	z Tailored recommendations and insights 

for each school based on observations, 

student feedback, and staff reflections.

	z Workshop activities that students 

and staff can replicate or draw on 

independently.

Connections with award-winning Muslim 

creatives, educators and wellbeing 

practitioners, enabling schools to build 

ongoing partnerships with credible role 

models who understand students’ identities, 

cultures and lived realities.

Value Every Mind is about being strategic in 

how young Muslim people can be supported 

towards future growth and success. As such, 

this requires a coordinated collective effort
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FUTURE 
RECOMMENDATIONS

The success of Value Every Mind signals not 

just the effectiveness of culturally grounded 

mental health support for Muslim students—

it highlights an urgent sector-wide need to 

embed these approaches into mainstream 

education and youth services. As a result, 

we propose the following future directions 

and sector learning for children and young 

peoples’ services, education providers, and 

funders:

1.	 EMBED FAITH AND 
CULTURAL COMPETENCY 
IN SCHOOL MENTAL 
HEALTH PROVISION

Faith and cultural identity are integral to the 

mental wellbeing of many young people, 

particularly Muslim students. Schools must 

be supported to:

	z Integrate identity-affirming and faith-

literate resources across PSHE, pastoral 

care, and wellbeing strategies.

	z Partner with diverse practitioners who 

reflect the student body.

	z Access toolkits and training that build 

staff confidence in supporting faith-

based needs without pathologising 

difference.

2.	 INVEST IN COMMUNITY-
LED, SCHOOL-LINKED 
PROVISION

Local capacity is critical. When practitioners 

from Muslim communities co-deliver, 

we strengthen trust, role modelling, and 

relevance.

	z Funders and local authorities should 

invest in Muslim-led organisations to 

scale proven models.

	z Community practitioners should be part 

of school mental health ecosystems—not 

an add-on, but as core collaborators.

3.	 STRENGTHEN STRATEGIC 
COORDINATION ACROSS 
EDUCATION AND MENTAL 
HEALTH SECTORS

	 Schools, local health systems, and third 

sector partners need joined-up pathways 

for early intervention, faith-sensitive 

referral options, and family engagement.

	 Funders and policy leads should resource 

collective initiatives that focus on 

bridging gaps for minoritised children 

and young people.
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4.	 SUPPORT PRACTICE 
SHARING AND SECTOR 
GROWTH

The insights and tools generated by Value 

Every Mind demonstrate what’s possible. 

However, too often, these learnings remain 

siloed. We recommend:

	z Creating open-access spaces for 

practice exchange, peer learning, and 

collaboration across schools and Muslim-

led services.

	z Building a community of practice that 

helps services embed what works—and 

evolve it further.

5.	 EMBED CULTURAL 
IDENTITY AS CORE TO 
EMOTIONAL RESILIENCE

The most powerful outcome of this 

programme has been young people 

reconnecting with their faith, culture, and 

creativity as sources of pride and healing. 

We must recognise this as foundational—not 

peripheral—to wellbeing. This insight should 

shape future:

	z Curriculum development

	z Therapeutic interventions

	z Safeguarding and pastoral care 

approaches
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WHAT’S NEXT

Muslim children now make up 10% of the 

school-age population in England, yet their 

lived realities, faith identities, and cultural 

experiences are too often absent from 

school wellbeing systems and mental health 

curricula. They further remain significantly 

underrepresented in mental health research, 

service design, and funding strategies. 

As such, the importance of faith-literate 

and culturally competent approaches like 

Value Every Mind cannot be overstated. 

This programme demonstrates how early, 

strategic investment in Muslim children and 

young peoples’ wellbeing can contribute to 

individual resilience, stronger communities, 

and wider societal benefit. This programme 

offers a clear model for how we can do 

better—not just through one-off projects, but 

through sustained, inclusive reform.[RC5] 

Building on this foundation, the Muslim Mind 

Collaborative is deepening its commitment 

to long-term capacity-building for children 

and young peoples’ services. Through its 

national Children and Young People (CYP) 

Subcommittee and strategic partnerships 

with schools, service providers, and funders, 

MMC is laying the groundwork for a more 

coordinated and inclusive mental health 

ecosystem. This includes shared data, co-

created solutions, and sector development 

initiatives.

As a next step, MMC Muslim CYP Capacity 

Building programme and network is a 

collaborative infrastructure to support 

grassroots initiatives, amplify young voices, 

and ensure culturally grounded care 

becomes the norm, not the exception. 

This investment in systems, people, and 

partnerships is essential to meeting the 

needs of a growing and dynamic generation 

of young Muslims across the UK.

STRENGTHENING CHILDREN AND YOUNG PEOPLES’ MENTAL 
HEALTH SUPPORT THROUGH STRATEGIC PLANNING 
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APPENDIX 1 – KEY 
CONTRIBUTORS  

A strengths based approach is considered 

fundamental to the ethos supporting 

mental health within Muslim communities. 

A critical component of the Value Every 

Mind programme was therefore related 

to  capacity building. By drawing on the 

resources and strengths within Muslim 

communities, the programme sought to 

harness and showcase the internal strengths 

held within Muslim communities. This not 

only benefitted the programme recipients, 

but it further enhanced the impact of the 

programme by providing tangible role models 

to young Muslims growing up in the UK. 

Afsar Ali – Positive Psychology Coach 

and Director of Muted Healing, specialising 

in safe-space facilitation, personal 

development, and wellbeing practices.

Dr Ayiesha Malik – GP with specialist 

interest in mental health and chronic pain, 

trained in Acceptance and Commitment 

Therapy (ACT). Dr Malik works holistically 

across NHS and community settings, 

emphasising emotional regulation, 

movement, gratitude, and sleep as 

foundations for wellbeing.

Fadhila al Dhahouri - Founder, Global 

Centre for Islamic Arts. Fadhila is an expert in 

Islamic geometric design and teaches how 

heritage arts can be used for mindfulness 

and emotional grounding.

Faizah Nawaz – Child and Adolescent 

Psychotherapy trainee with experience in 

CAMHS, schools, and community mental 

health settings. Specialises in emotional 

development, resilience, and wellbeing.

Hafsah Dabiri – Award-winning storyteller, 

author, and founder of Muslim Storytellers, 

championing creative literacy and expressive 

writing for young Muslims.

Dr Hina Dadabhoy – Clinical Psychologist 

and Clinical Lead at The Reflection Project, 

specialising in depression, anxiety, trauma, 

identity, and the impact of Islamophobia on 

young Muslims.

Khalida Haque - Psychotherapist, clinical 

supervisor, and independent chair with 

extensive experience working across 

community and culturally responsive 

mental health settings. Author of Islamically 

Integrated Psychotherapy and Domestic 

Abuse (Routledge, 2025), she brings a 

trauma-informed and faith-sensitive 

approach to her work with children, families, 

and schools.

Maryam Huq - Bangladeshi-British 

multidisciplinary artist and published 

illustrator whose work celebrates heritage, 

identity, and belonging. She regularly 

delivers wellbeing-focused art workshops for 

organisations including Southbank Centre, 

Young V&A, and Muslim Women Connect.

Negar Bastani – Child psychotherapy 

trainee with extensive experience across 

therapeutic and early years settings, 

informed by psychoanalytic and cultural 

frameworks.

Razia Shaikh-Patel — Wellbeing facilitator, 

educator & community practitioner. Razia 

brings a decade of teaching and therapeutic 

practice, with experience designing 

culturally responsive wellbeing programmes 

and bilingual delivery for diverse parent 

communities.

Rehan Jamil – Acclaimed British-Pakistani 

social documentary photographer, exhibited 

at The Photographers’ Gallery, Whitechapel 

Gallery, and V&A. His work centres British 

Muslim communities and identity through 

visual storytelling.

Rakaya Fetuga – Internationally awarded 

poet, writer, and facilitator whose work 

uses poetry and role play to build emotional 

accessibility and creative confidence.
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Romana Mubarak – Mental Health 

Practitioner, SENCO and Behaviour 

Consultant, experienced in delivering 

culturally sensitive workshops for Muslim 

communities.

Sabah Gilani OBE — Sabah Gilani is CEO 

of BCBN and founder of the Muslim Mind 

Collaborative, incubating social impact 

initiatives for UK Muslim communities. She 

leads work focused on faith equity, youth 

wellbeing, and systems change.

Sam Akram – Muslim Artrepreneur and 

Therapeutic Artist, specialising in Islamic art 

for stress reduction and confidence-building. 

Her work blends mindfulness, cultural 

heritage, and visual storytelling.

Samir Malik – Trainer, mentor, artist, and 

former osteopathic physician. With two 

decades of experience supporting vulnerable 

young people, Samir integrates NLP, 

hypnotherapy, community experience and 

Islamic art into trauma-informed, culturally 

grounded wellbeing work.

Shireen Malik - Art Therapist and 

Creative Practitioner. Shireen specialises in 

therapeutic arts practice for young people 

and uses creative approaches to support 

emotional regulation and trauma-aware care.

Shumaila Rashid – Integrative counsellor 

and psychotherapist with extensive 

experience supporting children, families, and 

neurodivergent young people.

Zimarina Sarwar – Writer, editor, and 

educator. Author with Kube Publishing, 

contributor to major Muslim platforms, and 

facilitator specialising in reflective writing 

for emotional processing and identity 

exploration.
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APPENDIX 2 - 
PARTICIPATING 
SCHOOLS  

1.	 Kassim Darwish Grammar School 

for Boys - Manchester

Sessions: Whole-school assembly, 

Creative wellbeing workshop - Islamic 

Geometry, After-school staff wellbeing 

session

2.	 Afifah School - Manchester

Sessions: Whole-school assembly, 

Creative wellbeing workshop - Art & 

Identity, Creative wellbeing workshop - 

Islamic Geometry & Mindfulness

3.	 Manchester Islamic High School for 

Girls - Manchester

Sessions: Three Creative Wellbeing 

Workshops - Islamic Geometry & 

Mindfulness, Year 9 Talk - Mental Health, 

Identity, and Leadership

4.	 Westwood High Islamic School for 

Girls - Oldham

Sessions: Whole-School Assembly 

on Mental Health Awareness, Parent 

Workshop on Supporting Young People’s 

Wellbeing, Creative Workshop – Henna 

Mandala Art and Wellbeing

5.	 Birchfield Independent Girls School 

- Birmingham

Sessions: Whole-School Assembly, 

Creative Wellbeing Workshops

6.	 The Pioneers Academy - Birmingham

Sessions: Whole-School Assembly, 

Creative Wellbeing Workshops - 2 

sessions,

7.	 Baytul Ilm Secondary School - 

Milton Keynes

Sessions: Whole-School Assembly, 

Islamic Calligraphy Workshops

8.	 Read Academy - Ilford

Two Whole-School Assemblies, Creative 

Wellbeing Workshop 

9.	 Apex Secondary School - Ilford

Sessions: Whole-School Assembly, 

Hybrid Parent Coffee Morning, Creative 

Wellbeing Workshops (Sports Activity 

Workshop, Storytelling Workshop)

10.	 Tayyibah Girls’ School - London

Sessions: Parent Coffee Morning , Whole-

School Assembly, Creative Wellbeing 

Workshop (Poetry)

11.	 Al Risalah Secondary School - 

London

Sessions: Two Assemblies, Parent Coffee 

Morning, 2 Creative Wellbeing Workshops

12.	 London East Academy - London

Sessions: Whole-School Assembly, 

Parent Coffee Morning, Creative 

Wellbeing Workshop (Photography)

13.	 Darul Hadis Latifa - London

Sessions: Two Whole-School Assemblies:

14.	 Eden Girls’ Waltham Forest - London

Sessions - Whole-School Assembly, Two 

Creative Wellbeing Workshops
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